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Work in People’s Lives:
A Location for Counseling Psychologists

Mary Sue Richardson

The career development—vocational psychology literature has been marked by 2 persistent prob-
lems: a slow response to new developments in basic areas of psychology, such as developmental
psychology, and a lack of representation of populations other than White and middle-class groups
as research participants or as foci of theoretical explanation. After a brief discussion of 2 factors
that may have contributed to these problems, a rationale for a new location for this field is
developed. The new location focuses on the study of work in people’s lives from the perspective
of social constructionism and from the perspective of counseling psychologists as applied

psychologists.

The purpose of this article is to suggest some new direc-
tions for the field of vocational psychology or career devel-
opment, terms I use synonymously here. The first thought
that might come to mind is to question the need for new
directions. Is there anything in the current state of affairs in
this field that calls for a new direction? A perusal of a number
of recent reviews seems to indicate that vocational
psychology—career development is healthy, robust, and in
good shape (Borgen, 1991; Hackett, Lent, & Greenhaus,
1991; Osipow, 1991). Moreover, the degree of convergence
in this literature has been considered a mark of the maturity
of the field and suggestive of the veridicality of the knowl-
edge base (Osipow, 1990). I suggest that, in contrast to this
positive and sanguine perspective, there are some very se-
rious problems with this literature. Also, I share some pre-
liminary thoughts regarding the etiology of these problems
and suggest a perspective that I hope will enable the devel-
opment of solutions to the problems identified.

Problems

The first problem to concern me is the quality of the re-
lation between the career development literature and the ma-
jor disciplinary roots in the field of psychology (specifically,

. the relation of career literature to developmental psychol-

ogy). As indicated by the recent excellent and comprehensive
review by Gelso and Fassinger (1992), the career literature
in counseling psychology is indebted to personality psychol-
ogy and, especially, developmental psychology, and many of
the basic tenets of developmental psychology have been in-
corporated into career development theories and research ef-
forts. Few would dispute that Donald Super has been a major
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figure in this regard. Super can be credited with bringing into
the field of vocational psychology and career development,
throughout its history, a developmental orientation to an un-
derstanding of career choice and related processes. Also, he
has been instrumental in enlarging the scope of this devel-
opmental inquiry to include multiple roles across the life span
(Super, 1957, 1969, 1980). One also can point to those who
have contributed models incorporating new and innovative
theoretical perspectives into career theory (e.g., Betz &
Hackett, 1986, on self-efficacy theory; Vondracek, Lerner, &
Schulenberg, 1986, on a life-span developmental framework
for career development; and Gottfredson, 1981, on the in-
fluence of the social context in constricting expectations and
choices).

Despite these accomplishiments, there is acknowledgment
throughout the literature that too big a gap exists between the
emergence of new advances in developmental psychology
and their incorporation into the career development litera-
ture, that the theories and models of vocational psychology
and career development are too static in light of what is now
known about the interactional and transactional processes of
development over the life span, and that these theories are
limited on the basis of their formal adequacy (Betz, 1991;
Betz, Fitzgerald, & Hill, 1989; Gelso & Fassinger, 1992;
Hackett et al., 1991; Harmon, 1991). Furthermore, this line
of criticism has appeared consistently throughout the history
of vocational psychology (Beilin, 1955, 1963; Gottfredson,
1983, Vondracek, Lerner, & Schulenberg, 1983).

Is this state of affairs simply what is to be expected of an
applied field? Is it inevitable that new developments in the
disciplinary sources of an applied field take time to filter
through and into its literature? Perhaps. A less positive read-
ing of this situation is that the field is resistant to new ideas,
that it is guilty of the disciplinary ethnocentrism recently
described by George Howard (1992), and that it represents
not only a necessary and understandable time gap but a more
active and resistant attitude toward the incorporation of new
and challenging ideas and perspectives. This less positive
reading is more unsettling and demands attention. It is per-
suasive, in part, simply because it cannot easily be ignored.
It requires a more active questioning of the potential ethno-
centrism in this field, analysis of the sources of resistance to
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new ideas, and encouragement of efforts for change. One
needs to question why more career development theorists and
vocational psychologists are not at the forefront of incorpo-
rating new ideas and approaches into the study of career
behavior and what might be done to facilitate the infusion of
innovative and challenging ideas and approaches.

The second and more serious problem is the fact that the
theoretical and research literature in vocational psychology-
career development is notably oriented toward the White
middle class. (It should be noted that the career development
literature is not alone in its inattention to the diversity of
racial, ethnic, and class populations. A recent examination of
a number of American Psychological Association journals,
including the Journal of Counseling Psychology, revealed a
general inattention to and disregard for these issues [Graham,
19921, ) Twenty years ago, the literature was also very an-
drocentric, with little or no acknowledgment of women’s
career development. Certainly that has changed to date, with
an impressive research literature and a number of useful and
important theoretical models of career development relevant
and responsive to gender differences (Astin, 1984; Farmer,
1985; Hackett & Betz, 1981; Larwood & Gutek, 1987). The
same progress cannot be cited with respect to racial and
ethnic minorities. Although there has been some attention to
these populations, as exemplified in the work of Arbona
(1990), Cheatham (1990), June and Pringle (1977), Leong
(1985), and Smith (1983), a subtext of recent major reviews
acknowledges that racial and ethnic minorities are under-
represented and that, if anything, theoretical and research
attention to these populations decreased during the 1980s
(Betz, 1991; Betz et al.,, 1989; Gelso & Fassinger, 1992;
Hackett et al., 1991; Harmon, 1991; London & Greller,
1991). Despite such consistent criticism, one is not left with
the impression that this gap in representation is considered
particularly problematic or critical. Moreover, there is almost
no acknowledgment that poor and lower class populations,
regardless of race or ethnicity, are almost totally absent from
this literature.

In contrast to complacency, | believe that career develop-
ment theorists should be shocked and dismayed by the in-
attention to race, ethnicity, and class, both as professionals
and as scientists. According to George Howard’s (1992)
study of the values of counseling psychologists—members
of a specialization with a historical commitment to voca-
tional psychology—a central value in this specialty is the
importance of enhancing awareness of oppression. Yet, the
absence in the career development literature of racial and
ethnic minorities and of the poor and lower classes, all of
whom can be characterized as oppressed groups, is a clear
sign that these groups have been marginalized, that profes-
sional efforts to understand and facilitate career development
have been focused on White, middle-class populations, and
that what is known is, for the most part, at best irrelevant to
oppressed groups and at worst directly participatory in the
implicit racism and classism of the social structure.

Furthermore, the absence of racial, ethnic, poor, and lower
class populations in the career development literature seri-
ously undermines any claims this literature might make to
scientific validity. The small amount of knowledge about

these underrepresented groups is highly suspect for its blind-
ness to the social structural context of race, ethnicity, and
class. This social structural context, which involves hierar-
chies of power as well as ethnic or cultural diversity (Omi
& Winant, 1986), is deeply implicated in the career devel-
opment process of all groups, not only the so-called diverse
groups. Interlocking hierarchies of gender, race, and class
privilege and oppression structure and permeate people’s
lives and careers in a multitude of ways. Until these con-
siderations are more fully incorporated into the theoretical
and research literature, little will be known about these di-
verse groups, and there will be major blind spots in what is
known about the White, middle-class experience. Linda
Gottfredson's (1981) model of the circumscription of occu-
pational choice based on gender and class is one example of
a theoretical model that begins to open up an avenue of in-
quiry for the study of both oppression and privilege.

Problem Contexts

Although I am not a historian, I do have two ideas about
why these problems exist and persist that may be helpful to
share. The first idea involves the role of vocational psychol-
ogy in the history of counseling psychology. In the 1950s, it
was important for counseling psychology, as a new specialty,
to establish an identity and to build the basis of a professional
and scientific literature (Gelso & Fretz, 1992; Whiteley,
1984). Literature in vocational psychology and career de-
velopment provided important building blocks in the history
of the professionalization of counseling psychology. Since
that time, the field of vocational psychology—career devel-
opment has matured, as has the broader specialty of coun-
seling psychology. Although interest in the individual and his
or her work remains a significant element in the professional
identity of many counseling psychologists, it is no longer, or
not necessarily, the defining or central attribute in the identity
of counseling psychologists (Fitzgerald & Osipow, 1988;
Watkins, 1988). Counseling psychologists have made sig-
nificant contributions across a range of areas, as indicated by
the recent series of articles published in the Journal of Coun-
seling Psychology (Dawis, 1992; Gelso & Fassinger, 1992;
Hill & Corbett, 1993; Howard, 1992; Strong, Welsh, Cor-
coran, & Hoyt, 1992). It is possible that the initial concern
of counseling psychologists to build a professional literature
on which to base a claim to professional status and recog-
nition, in a context in which counseling psychology was not
generally recognized as necessarily legitimate or of equal
status with other specialties, led to a premature rigidity or

_calcification of the literature in career development. This

historical situation, which now has been outgrown, may have
kept counseling psychologists involved in vocational psy-
chology and career development too closely tied to the con-
tent of the early career literature rather than to the pioneering
spirit that originally led to the emergence of the field.

In addition to concerns regarding professional identity and
recognition that may have led to ethnocentrism in the theo-
retical and research literature in career development, 1 also
believe that the field has been enslaved by its dominant epis-
temology: the legacy of logical positivism and empiricism,
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with the associated beliefs that the goal of good theory and
research is to provide a mirror of reality, that knowledge 1s
independent of the knower, and that objectivity in science is
an unquestioned ideal (Gergen, 1985; Howard, 1992). This
epistemology and its related conceptions of science support
an accretion of knowledge mentality, a greater respect for
answers than for questions, and what seems to me to be a
predilection to adhere to established theory rather than to
explore new developments, new perspectives, new ques-
tions, and new populations. At this point, however, I turn to
some ideas regarding solutions to the problems identified.

A Location for the Study of Work in People’s Lives

My original plan was to develop a framework for the study
of work in people’s lives that would be superior to what is
now available. As I started to think about this, 1 realized that
the idea of a framework is characteristic of the kind of think-
ing that results in the types of problems that concern me. A
framework connotes a kind of scaffold or structure for or-
ganizing knowledge, questions, and so forth. It provides a
sense of organization and of perimeters and boundaries com-
forting to those who have been traditionally trained as re-
searchers, scientists, and psychologists. It is useful for or-
ganizing “knowledge out there” and implies an independence
or disconnection between the knower and the known. In con-
trast to such a framework and in hopes of encouraging a
different kind of thinking that will be instrumental in re-
solving the problems identified in the first part of this article,
I propose in this section a location for the study of work in
people’s lives. By location I mean a point of view, a per-
spective of the knower in relation to what is to be known. A
location quite frankly roots knowledge in a subjective reality.
What can be known from any particular location is admit-
tedly affected by the location of the knower. The location 1
have in mind is threefold. 1 propose that counseling psy-
chologists (a) focus on work in people’s lives rather than on
careers, (b) adopt a social constructionist epistemological
stance in regard to work, and (c) view work in people’s lives
from their perspective as applied psychologists. Each of
these points is considered in turn.

Work in People’s Lives

There have been two major transitions in this century re-
garding ideas about work. I am referring to ideas in the
emerging professional literature in counseling psychology
and vocational psychology, as well as to ideas in the minds
of the general population. First, there was the transition from
the idea of getting a job to the idea of choosing a vocation,
a transition critically influenced by Frank Parsons and the
vocational guidance movement in the early part of this cen-
tury. Work in the occupational structure came to be seen as
more than just a job. Early vocational theorists realized that
some jobs might suit a person more than other jobs. Thus, it
was necessary for vocational guidance to assist people in
finding the right job or vocation. The second major transition
did not occur until the middle of the century, when as a result

of the influence of the pioneering work of Donald Super
(1957), notions derived from developmental psychology
were built into ideas about work in the occupational struc-
ture. This entailed consideration of the sequence of jobs and
positions over time and gave birth to the study of careers as
they emerged and developed over the life span in the occu-
pational structure (Osipow, 1987). No longer was the focus
simply on the point of choice, which had begun to be con-
sidered not just a job or occupational choice but a decision
that was part of an emerging career developmental process.
Increasing attention was and is now paid to the various pro-
cesses related to careers as they develop over time (Chartrand
& Camp, 1991).

At this point, [ suggest a third transition, from the study
of careers predominantly located in the occupational struc-
ture to a focus on the study of work in people’s lives in which
work is considered to be a central human activity that is not
tied to or solely located in the occupational structure. My
reasons for suggesting this transition are fourfold. First, the
concept of career that implies some sort of developmental
progression over time is inherently biased in favor of middle-
class populations that have access to occupational opportu-
nities that enable progressive movement over time (Warnath,
1975). Although a number of writers in this field have taken
great pains to dispute the middle-class bias and to assert that
anyone who works (that is, in an occupation) has a career
(Arthur, Hall, & Lawrence, 1989; Greenhaus, 1989), I do not
find these refutations persuasive. Too many people are ex-
cluded by a focus on career with its inherent middle-class
connotations. If the middle-class tilt in this field is to be
corrected, work must be considered as a basic human func-
tion among populations for whom work has a multiplicity of
meanings, including but not restricted to a career meaning.

Second, a focus on careers ties the field too closely to
phenomena in the occupational structure and both ignores
and marginalizes work done outside this structure. Most
prominent in this regard is the gendered nature of work in the
occupational structure and in personal and familial domains.
Most of the theory and research regarding women’s career
development has acknowledged the importance of consid-
ering familial factors in any attempt to understand women'’s
career development (Astin, 1984; Fitzgerald & Crites, 1980;
Gallos, 1989; Larwood & Gutek, 1987), and theorists such
as Super (1980) have expanded the conceptual umbrella of
career to include a life career across and through multiple role
enactments in various life domains. However, there has not
been, for the most part, a clearly articulated interest or focus
on work in people’s lives across all of the domains in which
this work might be enacted. An expanded consideration of
life roles, or even life careers, that continues to presume
that occupational roles and work are synonymous ignores
work done outside the occupational structure. To consider
family roles as nonwork roles, even if one is paying atten-
tion to the relation of family roles to work roles in the oc-
cupational structure (Loscocco & Roschelle, 1991), is to
perpetuate a bias in favor of the primacy of work accom-
plished in the occupational structure, with work in other
role domains or environments considered potentially ex-
planatory or contextual.
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In contrast to this bias or tilt, I propose that the focus be
placed on work in people’s lives across life role contexts in
line with the thinking of others such as Abel and Nelson
(1990), Gerstel and Gross (1987), Goldsmith (1989), Gross-
man and Chester (1990), Kline and Cowan (1989), and Voy-
danoff (1989). Refusal to endorse a male-biased definition of
work, with its social devaluation of women’s work as em-
bedded in the concept of career, or to participate in the my-
thology of the separate worlds of work and family so elo-
quently described by Kanter (1977) has the potential for
greatly enhancing the understanding of men’s and women'’s
work experiences in both occupational and nonoccupational
domains (Marshall, 1989). Carol Gilligan (1990) was able to
identify a pattern of moral reasoning in women that had been
obscured by a focus on the study of moral reasoning in men,
which resulted in the delineation of two developmental lines
of moral reasoning applicable to both men and women. Simi-
larly, those interested in the study of work in people’s lives
may be able to identify a richer and more complex under-
standing of the nature of work relevant to both genders if a
broader and more basic focus on work across all life domains
is adopted.

An example of a line of research and theory relevant here
is the literature that is developing on caring work both within
and outside of the occupational structure. This literature is
exemplified by Fisher and Tronto’s (1990) feminist theory of
caring and by studies on topics such as family care of the
elderly (Abel, 1990), the care for those who are mentally
retarded and reside in institutions (Lundgren & Browner,
1990), the care of other people’s children by family day-care
providers (Nelson, 1990), the care of their own children by
women employed to care for other people’s children (Dill,
1980), and the effect of gender on caring work in nursing
(Ekstrom, 1992). This line of research inquiry promises to
enable an enriched understanding of caring work, the effect
of context on such work, and the struggles of individuals,
both female and male, to perform, cope with, and integrate
caring work with other work and roles in their lives. Might
not such lines of research and theory contribute to healing
some of the false splits in people’s lives produced by a so-
ciety that typically ignores caring work, especially work
accomplished in family and personal roles? Finally, might
not the study of caring work across contexts begin to elu-
cidate ignored but important dimensions of work in the
occupational structure (e.g., the function and value of build-
ing, maintaining, and enhancing relationships in organiza-
tional structures)?

A third reason for preferring to focus on work in people’s
lives is that the emphasis is more clearly placed on the in-
dividual in the multiple contexts of his or her life. A career
in the occupational structure is essentially a product of people
interacting with their employment context (Arthur et al.,
1989). If inquiry is limited to work in jobs and occupations,
what might be known about people in the multiple and in-
teracting contexts or environments of their lives is severely
truncated. Although the centrality of the study of career may
be cogent for industrial psychologists (who are, in fact, most
concerned about the interacting nature of individuals and
occupational structures), it is more appropriate for counsel-

ing psychologists (who have a more holistic interest in the
developmental patterns of individual lives) to consider
people and their work across the full range of life contexts.

Finally, I prefer the study of work in people’s lives as
opposed to career because of the values that inhere in the
concept of work as compared with the values embedded in
the concept of career. Work has long been understood to be
a central and critical feature of human functioning. Although
it can have many different meanings (MOW International
Research Team, 1987; Weiss & Kahn, 1960), Hall (1986)
provided a basic definition of work as “the effort or activity
of an individual performed for the purpose of providing
goods or services of values to others; it is also considered to
be work by the individual so involved” (p. 13). This defi-
nition was further elaborated by Gerstel and Gross (1987),
who expanded the notion of goods and services to include the
social relations produced by work. These definitions explic-
itly recognize that work has a social value. It is done not just
for individual success and satisfaction, to express achieve-
ment strivings, to earn a living, or to further ambitions and
self-assertions. On some level, it is also, and most important,
a contribution to society. The concept of work links indi-
viduals to a larger social good; it brings the individual into
relation to others. (Although some work may be antisocial in
nature [e.g., various criminal activities], the concept of work
brings into focus the nature of the relation of such work to
the social order. In this case, however, there is a negative
relation to the general social order.) The concept of work
makes explicit that people exist in a larger community and
for others as well as for themselves. The concept of career
is embedded in an ethos of self-centered individualism and
in an ethnocentric conception of the self (Cushman, 1990;
Hermans, Kempen, & van Loon, 1992; Sampson, 1988) that
may contribute to undermining the social fabric of society
and culture.

A Social Constructionist Epistemological Perspective

A second location for the study of work in people’s lives
is in an explicitly social constructionist epistemology. Origi-
nally stimulated by philosophers such as Rorty (1979) and
transported into psychology by others (Bruner, 1986; Ger-
gen, 1985; Hare-Mustin & Maracek, 1988; Howard, 1985;
Koch, 1959; Manicas & Secord, 1983; Unger, 1983, 1989),
social constructionism has radically altered conceptions of
science. No longer is it possible to endorse a naive realism
depicting ““a world out there,” with the task of science to
mirror and represent this world. Rather, current philosophers
of science have demonstrated convincingly that the “worlds
out there” are constructed as opposed to naively appre-
hended. What people see before them is affected by who they
are and what they value, as well as by their biases, theoretical
predilections, and social locations (Flax, 1987; Morawski,
1990). Thus, what is known is, in part, a product of the
knower. Rather than a belief in a single reality, there are
multiple realities and multiple truths, each of which can make
claims to being less false than others while giving up the
futile quest to be true for all (Bordo, 1990). Although some
would argue that the logical end point of social construc-
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tionism is a collapse into total relativism, this is not at all
necessary or desirable. Giving up claims to a single truth does
not negate the attempt to approximate what is true for some
people and might even be true for most people.

This social constructionist view, of course, profoundly af-
fects conceptions of science. It enables a critical analysis of
the ways in which a knowledge base is a product of social
constructions and, conversely, of the ways in which the re-
alities of others located differently in the social structure are
not incorporated: in this knowledge base. For example, with
respect to current career development theory, what I would
now consider a subcategory within a broader field of the
study of work in people’s lives, consider the convergence that
has been noted in support of the importance of personal
agency in career development (Borgen, 1991). As opposed
to considering this a fact or a truth about the reality of career
development, it is more appropriate within this epistemology
to view this finding as one that has been at least partially
constructed by and for those for whom personal agency in
pursuing occupational pursuits is a possibility (i.e., mainly
White, male, and middle-class populations). Whether per-
sonal agency best captures the central motivational dynamic
in other socially located groups is not known.

It is a short step from social constructionism to a post-
modern multiplicity of seemingly conflicting and clashing
socially constructed perspectives and realities. One begins to
wonder whether separate theories are needed for individuals
located in each diverse social location. The multiplicity of
locations is staggering. For example, the category of gender
breaks down in this analysis (Spelman, 1988). I referred ear-
lier to the importance of looking at work from what is es-
sentially a perspective derived from women'’s lives (i.e., a
perspective in which work is not contained solely or pre-
dominantly in occupational environments). But women’s
perspective is not univocal. One is never only a woman.
Gender is always closely entwined with class, race, ethnicity,
and other identities. The idea of a unitary self has been re-
placed by that of a saturated self with many potentially con-
flicting voices (Gergen, 1991). These considerations lead to
what seems like an overwhelming plurality of specific social
locations and the experience of the impossibility of ever
knowing anything at all. I refer here to the anxiety engen-
dered by what seems to be a collapse of comforting, if lim-
ited, bodies of generalizable knowledge into a confusing
relativism and multiplicity of parts about which little is
known or can be known.

If one can tolerate and overcome this angst, it is possible
to envision a project designed to discover, record, study,
and analyze a multitude of stories about work in people’s
lives. These stories would be shaped by people’s respective
social locations, and the goal would be to examine both
commonalities and differences in the stories. A general
theory is not impossible; rather, such a theory must be lo-
cally and situationally generated and tested carefully for
generalizability across diverse social locations (Bordo,
1990; Fraser & Nicholson, 1990). What I propose here is a
process that is more inductive than is typical in this field.
In my opinion, however, such a project promises the gen-
esis of new concepts, constructs, and theories and, ulti-

mately, improved understanding and practice. Once atten-
tion is shifted away from the concern engendered by the
collapse of knowledge, it is an exciting task to discover,
identify, and shape multiple knowledges. Endorsement of a
social constructionist epistemology opens up a multitude
of avenues of productive and exciting inquiry. This episte-
mology is, I believe, far more conducive than the tradi-
tional canons of empiricism or positivism to the explora-
tion of work in people’s lives from diverse social
locations, including race, class, gender, ethnicity, and
sexual orientation.

Implicit in a social constructionist stance is a receptivity
to diverse methodologies, even ones that seem contradictory,
including traditional empirical methods and newer and more
innovative qualitative approaches (Bruner, 1990; Hoshmand,
1989; Howard, 1991). Although traditional empirical meth-
ods and a social constructionist epistemology may seem
(and, indeed, are) antithetical, contradictions and conflict are
part of this view of science. No single method has hegemony
in a world of multiple realities. What is necessary is a con-
stant self-criticism, regardless of method, with respect to
what reality or whose story is being left out of any particular
account and an ongoing struggle to identify standards and
criteria for knowledge (Morawski, 1990).

It might be helpful here to provide some examples of lines
of research inquiry that could be pursued given this episte-
mological stance. The examples that come to my mind, of
course, reflect my particular interests, concerns, and values.
Someone else with a different set of interests, concerns, and
values would produce a very different set of examples. The
point is that a major asset of this epistemological stance is
that it opens up a multiplicity of lines of inquiry reflecting
the diversity of potential perspectives among researchers.
Thus, I offer these examples as illustrative rather than ex-
emplary and in hopes of validating rather than constraining
the perspectives of potential researchers who may read this
article.

One line of inquiry long a tradition among vocational psy-
chologists is career decision making. This inquiry could be
broadened to encompass the investigation of how and why
people from diverse social locations make life decisions re-
garding work (across domains) and family across the life
cycle. (This reframing is similar to Super’s [1980] reframing
of the scope of career developmental theory. What is different
here is the explicit recognition of work in nonoccupational
domains and the epistemological stance.) In this reframing
of a traditional question, the interview-based research of Ger-
son (1985) on the occupational and family decisions of a
socioeconomically (although, unfortunately, not racially) di-
verse sample of women in their early 30s illustrates this epis-
temological approach. Her sample included mothers, child-
less women, homemakers, and employed women and
focused on examining how and why their lives, in relation
to family and occupational commitments, had either imple-
mented or deviated from the life courses anticipated at an
earlier age. This discovery-oriented approach, which focused
on the perspective of the study participants in telling their life
stories and emphasized within-gender variations, revealed a
dynamic process of growth and development over time
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shaped by individuals with their history and characteristics
in response to the opportunities and constraints encountered
in their immediate social environments. A very different set
of opportunities and constraints would be discovered in the
study of the lives of a socioeconomically diverse group of
Black women, for whom patterns of oppression that differ-
entially affect middle- and lower-class women would be a
factor (Claude, 1986; Collins, 1990; Pinkney, 1984; Rapp,
1982). These are the kinds of studies that need to be con-
ducted for both men and women in diverse social locations
across the life cycle to begin to generate the necessary knowl-
edge and important questions regarding work in people’s
lives.

Furthermore, this kind of research, although more quali-
tative in nature, is well within the spirit of current life span
developmental theory. For example, current approaches
(Gottlieb, 1983; Lerner, 1989) stress the influence of context
on development, the importance of change, and the under-
lying plasticity of development, what has been called a
probabilistic epigenetic model or developmental contextu-
alism that enables the identification of divergent trajectories
in people’s lives. Qualitative approaches to the study of work
in people’s lives also are synchronous with current interac-
tionist approaches in developmental psychology (Bornstein
& Bruner, 1989) and could provide the kind of basic research
foundations that would enable the development of new theo-
retical models, reconceptualization of traditional variables
and identification of variables not yet considered, and the
design of more strategically targeted quantitative studies ei-
ther across or within groups. For example, following through
on Gelso and Fassinger’s (1992) recommendation of Bro-
fenbrenner’s process—person—context framework for the
study of human development, basic discovery-oriented re-
search would enable the selection of those elements of pro-
cess, person, and context to include in a research design.
Along these lines, Stewart (1990) noted that qualitative and
discovery-oriented studies have begun to highlight the cen-
trality of the experience of relationships in women'’s occu-
pational work lives.

Similarly, recommendations to use structural equation
modeling to study interactions (Fassinger, 1987) would be
facilitated by basic research that might help to select the most
critical interactions to study either across or within groups,
keeping in mind Bronfenbrenner’s (1988) recommendations
to embed studies on interactions in person—process—content
models. For example, the design of a study such as Metz’s
(1992) investigation of the interaction of work and marital
satisfaction using structural equation modeling would have
been enhanced by the availability of a body of grounded
research (Glaser & Strauss, 1967) on this topic (i.e.,
grounded in the study of people’s lives in diverse social lo-
cations). He found significant negative effects of job satis-
faction on the marital satisfaction of relatively affluent, well-
educated men and women in dual-career families with young
children and a positive effect of marital satisfaction on job
satisfaction only for men. Rather than questioning, after the
fact, the extent to which sample characteristics might have
affected the results, would it not be better to be able to select
a sample (or samples) to study based on prior research that

suggested where or among whom the most critical or theo-
retically relevant interactions might occur?

I also believe that those who propose to study work in
people’s lives are well positioned to open up for inquiry an
area of investigation that, perhaps not unsurprisingly, has
been little studied by psychologists: the interacting effects of
power and powerlessness (Griscom, 1992) and of oppression
and privilege on the development of work-related aspira-
tions, choices, and patterns. Three lines of inquiry come to
mind: the study of sexual harassment experiences as they
interact with women’s work lives in schools and jobs, the
study of the interaction of homophobic contexts with the
occupational work lives of lesbian women and gay men, and
the study of difference and racism in the work life devel-
opment of African-American, Hispanic or Latino, Asian, and
other underrepresented groups. Clearly, these are broad areas
of inquiry that could be pursued in both qualitative and quan-
titative ways and would not only enable a greater under-
standing of oppressive contexts but promise to elucidate con-
trasting patterns of privilege.

Goals of an Applied Psychology

The third point of location for counseling psychologists
interested in a field focusing on work in people’s lives is as
applied psychologists committed to facilitating the devel-
opment and enhancing the well-being of individuals who are
clients as well as subjects or objects of inquiry. Applied psy-
chologists do not have the luxury to be interested only in pure
science or simply in the generation of knowledge. For ap-
plied psychologists, a central criterion of knowledge is its
usefulness to practitioners who work to improve lives. Al-
though some might bridle at what seems like an overly prac-
tical or pragmatic approach to knowledge, the question of
truth claims and criteria for knowledge is central in a post-
modern world open to multiple realities and multiple truths.
If the dangers of solipsism and relativism are to be avoided,
a thoughtful consideration of criteria is paramount. In my
opinion, the usefulness of knowledge—usefulness consid-
ered in its broadest and most generic sense—is paramount in
guiding such an inquiry.

Thus, I envision those of us who are interested in the study
of work in people’s lives positioned eagerly at the boundaries
of core disciplinary and interdisciplinary sources, incorpo-
rating the best of both new and old ideas with a particular
concern for using and generating knowledge that will be
useful. I hope that both the maturity of counseling psychol-
ogy as a professional specialty and the endorsement of a more
open and less constraining epistemological stance will fa-
cilitate more open and fluid channels of communication be-
tween counseling psychologists involved in the field of work
in people’s lives and colleagues in related fields.

I also believe it is important for applied psychologists in
this field to endorse goals related to both development and
well-being. Although one of the major contributions of career
development psychologists has been to elucidate and foster
developmental understandings of a career process, consid-
erations related to development and well-being are syner-
gistic. Moreover, both sets of concerns are likely to char-
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acterize the nature of the issues of clients in diverse settings.
Perhaps in the effort to promote developmental understand-
ing and avoid a mental health or psychopathological orien-
tation, counseling psychologists have given insufficient at-
tention to issues of health and well-being. Attention to both
of these dimensions will orient counseling psychologists to
a broader range of issues, concerns, and theoretical vantage
points in relation to the people they study and the clients with
whom they work.

Finally, I believe that developmental considerations need
to be shifted from a focus on career to a more central focus
on the individual (Bem, 1988; Maddi, 1982; McAdams,
1988). In other words, I believe that there is a need to move
beyond career development to a broader emphasis on fos-
tering the development of individuals considered as whole
persons in relation to the work in their lives. I no longer
believe it is tenable to separate the study of career from the
multiple and interacting strands and trajectories of develop-
ment that make up the texture of lives over the life span. Work
is embedded in family and personal lives, as well as in paid
employment. In any one case, this work may contribute to or
impede development or well-being. A privileging of any one
of the developmental strands relating to work in a person’s
life would necessarily distort and limit an understanding of
that person.
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COMMENTS

Vocational Psychology in the Postmodern Era:
Comment on Richardson (1993)

Mark L. Savickas

M. S. Richardson (1993) has proposed that vocational psychology be repositioned to a new
theoretical location from which to produce knowledge about work in people’s lives. This article
underscores the importance of Richardson's proposal and comments on three features of the new
location that she maps out for vocational psychology: defining work as a social activity of everyday
life, using multiple realities constructed by perspectivity, and legitimizing knowledge by its

usefulness in practice.

Richardson (1993) has persuasively argued that voca-
tional psychology should be repositioned to remain rel-
evant to contemporary society. Her article reflects the new
sociohistorical conditions that have developed in conjunc-
tion with the new information technologies, a global
economy, and the multicultural movement. As the new
millenium draws near, Americans are facing a restructuring
that will transform them into a postindustrial society. Aca-
demicians, working first in art, architecture, and philoso-
phy and now in the humanities and sciences, are grappling
to produce new ideas that fit this postindustrial era. Collec-
tively, the efforts of these academicians are referred to as
postmodern thought (Lather, 1991). Postmodern thought
rejects the 20th century’s concept of the grand narrative,
which proclaimed that progress and emancipation could be
achieved through reason and scientific research (Gergen,
1991). Realizing that a singular truth rarely emerges out of
confrontations with reality, postmodern thinkers now ex-
plore local sites and local knowledges to produce instruc-
tive accounts of the multiple realities that arise from the
different perspectives of a problem (Harding, 1991). Post-
modern scholars envision new worlds empowered by a de-
centering from “them to us” and “self to context” (Kvale,
1992). Decentering affords multiple perspectives on
knowledge, and, more important to this article, it provides
a new vantage point from which to view the scientific
enterprise.

Postmodern social scientists such as Richardson now
stand at a new vantage point from which they can re-view
modern life roles enacted in the theaters of work, home,
and community. Positioned at Richardson’s location one
sees the insufficiency of modern science. In contending
that meaning resides in the external world, 20th-century
science shunned subjectivity and adhered to the philosophy
of logical positivism with its objective methods for the dis-
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Box 95, Rootstown, Ohio 44272-0095.

covery of singular truth. Now, postmodernism proposes
that meaning is made in the linguistic exchange between
subjects and is not to be discovered only in the physical
world. It is a daunting challenge to make postmodern
thought useful to vocational psychology, and that is what
Richardson (1993) seeks to do. .

Three Comments

Richardson (1993) proposed that counseling psychologists
enrich modern vocational psychology by incorporating two
mandates from postmodernism: Decenter from sclf to con-
text, and emphasize practical intelligence for the everyday
activities of ordinary life (Kvale, 1992). She used these two
ideas to suggest new directions for vocational psychology,
especially those that realistically address problems attribut-
able to the oppressive triad of poverty, racism, and sexism.
I'support her proposal and want to comment on three features
of the new location that Richardson mapped out for voca-
tional psychology: defining work as a social activity of ev-
eryday life, using multiple realities constructed by perspec-
tivity, and legitimizing knowledge by its usefulness in
practice.

From a Psychology of Careers to a Social
Analysis of Work

The core message sent by Richardson (1993) from her
new location is that vocational psychology needs to make
a transition. Like Parsons (1909) and Super (1953) before
her, Richardson challenged vocational psychology to refo-
cus. Although she may disagree, I think that Richardson’s
call to refocus resembles the call of Parsons more than it
does that of Super. The basic science of vocational psy-
chology and the applied science of career counseling were
born with the publication of Parsons’s (1909) Choosing a
Vocation, a book that describes methods for vocational
guidance. Parsons did not invent the matching model for
vocational guidance nor the field of vocational psychology.
This credit may go to an individual such as Richards
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(1881), who more than 25 years earlier than Parsons pro-
posed a science of vocophy that included matching as a
central method for assisting individuals to choose jobs.
However, Richards still used matching methods in accord
with 19th-century romanticism. Parsons became known as
the founder of vocational psychology because he made vo-
cational guidance into a science and legitimatized it for the
20th century by proclaiming true reasoning as the modern
method for matching people to positions. His methods for
objectifying occupations and individuals, and then ratio-
nally matching the two, were wildly effective during the
20th century because they fit the spirit of modernity. The
matching methods of objectivism probably have been
brought to their pinnacle by the work of Holland (1985).

The major transition in vocational guidance during the era
of modern science occurred at midcentury when Super
(1953) asserted that psychologists must refocus their atten-
tion from the study of occupations to the study of careers.
Super made objectivism work better by placing the indi-
vidual, not the occupation, at the center of vocational psy-
chology. Super revised the subject matter of vocational psy-
chology; however, he did not introduce a new philosophy of
science for vocational psychology as Parsons (1909) did or
as Richardson (1993) aspires.

Richardson’s (1993) call for a second major transition in
vocational psychology comes at a time when counseling psy-
chologists do not know whether the concept of career has a
future. The bureaucratic form of large hierarchical organi-
zations provided the structure for which careerism was a
value. Today, the bureaucracies of industrial society are de-
teriorating. People can no longer build their lives around
stable companies in which they develop their careers. Ri-
chardson acknowledged the demise of the concept of carcer
when she proposed that counseling psychologists demote the
study of career to the status of a subspecialty within the study
of work. Her view of the study of work calls for a new prag-
matism that is centered on the development of an individual’s
values in the real world. Richardson suggested that we use
the insights of a new philosophical stance to implement her
goal of moving from the psychology of career to the social
analysis of work,

From Objective Truth to Perspective Reality

The philosophical stance of perspectivism instructs re-
searchers to give primacy to the ‘“‘perspective of the
knower in relation to what is to be known” (Richardson,
1993, p. 427). Richardson coherently and convincingly ap-
plied the philosophical stance of perspectivism to voca-
tional psychology in proposing that counseling psycholo-
gists focus on the study of work in people’s lives instead
of on the careers of middle-class individuals. Embedded in
this seemingly straightforward proposal regarding subject
matter is something more fundamental. Implementing Ri-
chardson’s proposal would redirect research from an em-
pirical testing of theory that generates abstract, universal
principles toward an examination of knowledge produced
from multiple realities in diverse communities of knowers,
a knowledge that is also considered for its usefulness.

Thus, her proposal changes what is considered to be
knowledge in vocational psychology. Accordingly, Rich-
ardson’s proposal will be criticized not so much for chang-
ing the topic from career to work but for changing the re-
search stance from objectivity to perspectivity.

If experience from other disciplines applies, then two
major criticisms will be leveled at her proposal to change
the research stance: charges of radical relativism and solip-
sism, Richardson (1993) addressed these anticipated criti-
cisms too briefly, and they deserve more comment. In re-
sponding to a charge of radical relativism, I argue that
knowledge is not private but relational, because meaning
occurs between people. A theory of knowledge situated in
perspectivist, social constructivism is by definition a rela-
tional theory of knowledge, but it is not necessarily a rela-
tivistic theory of knowledge (Grosz, 1988; Luke, 1992).
Perspectivity does not mean that everyone'’s standpoint
produces knowledge of equal usefulness. There can be
cpistemological relativity (i.c., all views are socially pro-
duced) without a degeneration into moral relativity when
there is an acknowledgement that all views are not equally
valid (Bhaskar, 1989). In matters that require action, an in-
terpretive community must make commitments to what
works best. Richardson suggested that usefulness of
knowledge should guide inquiry. In so doing, she avoids
solipsism and conforms to another tenet of postmodernism,
which is that knowledge is legitimized by its usefulness in
action, not validated in relation to theory.

I think that Richardson (1993) could also have advanced
her proposal by stating in more detail how she views the
relation of perspectivity to objectivity within the discipline
of vocational psychology during the next decade. My view
is that perspectivity cannot replace objectivity, at least for
now. This would result in giving privilege to experience at
the expense of theory, and local knowledges at the expense
of universal principles. In the short term, perspectivity can
make unique contributions by being used with objectivity,
and, at the same time, perspectivity can enrich objectivity.

To date, perspectivity has primarily enriched objectivity by
its questioning of the modern pretense that value-free ob-
Jectivity can exist. Harding (1991) referred to the value-free
stance toward science as weak objectivity. Perspectivity ad-
vises scientists to stop pretending that they control bias and
to start articulating and questioning their biases as they con-
duct research and produce knowledge. This strong objectiv-
ity can rationally distinguish between more partial truth and
less distorted truth. The concept of strong objectivity requires
that vocational psychologists stop acting as if they do not
have a point of view and announce their presence in their
research. This means stating in the research report by whom
and for whom the study was produced and how the findings
are true and useful,

Richardson (1993) provided a coherent example of strong
objectivity for vocational psychology in her contrast of the
values that are inherent in career versus those that are in-
herent in work. She questioned counseling psychologists’
view of work by showing its androcentricism. The disci-
pline’s bias in its definition of work is forever bereft of in-
nocence by Richardson’s social analysis. Out of the rubble
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of her deconstructed definition of work, Richardson in-
scribed the concept of “caring work” and suggested that
counseling psychologists constitute new meanings for work,
starting from definitions that re-present work as service to
other people and that emphasize the social relations produced
by work. Richardson’s social analysis of occupational work
provides an outstanding exemplar of how postmodern
thought can enrich vocational psychology. At a personal
level, her analysis of the social meanings of work instructed
me in the postmodern claim that language masters us and
sharply challenged me to reconsider my own definition of
work (Savickas, 1991).

From General Principles to Useful Practices

Richardson’s (1993) proposal for vocational psychology
has momentous implications for how vocational psycholo-
gists conduct research. Modern science produces knowl-
edge with objectivist methods that emphasize measurement
reliability, theoretical validity, statistical significance, and
broad generalizability. In contrast, Richardson showed that
knowledge about vocational behavior can be produced by
constructivist methods that emphasize triangulation on
multiple data sources, hermeneutics, applicability to prac-
tice, and relevance to workplace justice. In moving to the
new location explored by Richardson, researchers will con-
tinue to achieve rigor by asking the modern question, Is it
true? In addition, researchers will pursue relevance, critical
perspectivity, and strong objectivity by asking the post-
modern questions, How is it true? Is it useful? and Could it
be otherwise?

The search for socially constituted and maintained knowl-
edge shifts research from the generality of testing theoretical
principles to the particularity of examining locally situated
practices that are useful in specific circumstances. Accord-
ingly, the postmodern approach to research transforms vo-
cational psychologists from detached testers of theory into
participant observers who extract knowledge from instruc-
tive accounts provided by individual workers, accounts that
describe the ordinary activities of everyday life. This type of
research is starting to produce vocational psychology reports
that address the practical intelligence needed to deal with the
tasks of vocational development, the best practices in effec-
tive organizations, and the important events in career inter-
vention. Indirectly, these reports deconstruct definitions of
work and the dichotomy between personal counseling and
career counseling as well as reveal problems inherent within,
or problemitize, critical concepts in modern vocational psy-
chology, such as an essentialized self, decontextualized vo-
cational identity, rational decision making, personal agency,
and career maturity.

Conclusion

In summary, Richardson (1993) suggested how counsel-
ing psychologists can reposition vocational psychology to
produce socially situated, local knowledges about work
rather than produce abstract principles about individual ca-
reers. She hopes to move vocational psychology away
from the periphery to the center of social analysis. In ar-
ticulating her vision for how to move to a new location,
Richardson also implied how to heal the rift between
knowledge production in vocational psychology and
knowledge use in career counseling. We are indebted to
Richardson for being the first to systematically and com-
passionately describe a meaningful location for vocational
psychology in the postmodern world.
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Construct Your Reality and Show Us Its Benefits:
Comment on Richardson (1993)

Howard E. A. Tinsley

M. S. Richardson (1993) has argued that counseling psychologists are resistant to new ideas,
resulting in the field’s premature rigidity in career development theory, orientation toward White,
middle-class individuals, and delay in the incorporation of advances in developmental psychology
into its theory and research. I argue that career psychologists suffer less from an adherence to
established theories than from the lack of systematic, theory-based research programs. The most
effective way to improve theory and research in vocational psychology is to identify new theo-
retical insights that merit attention and to teach scholars new methods of investigation. Also, people
focus on that which they find interesting, and vocational psychology will make significant progress
in issues that are relevant to minorities and working-class individuals when people who have
intrinsic interests in issues facing these populations have been educated as psychologists.

Richardson (1993) has expressed shock and dismay that
counseling psychologists’ efforts have marginalized racial
and ethnic minorities, the lower classes, and the poor. She
has declared that the literature of counseling psychology is
guilty of “premature rigidity or calcification” (p. 426) and
is “at best irrelevant to oppressed groups and at worst di-
rectly participatory in the implicit racism and classism of
the social structure” (p. 426), that counseling psychology
has been “enslaved by its dominant epistemology” (p.
426), and that the field’s racism and classism has “under-
mine[d] any claims ... to scientific validity” (p. 426).

The stridency with which Richardson (1993) writes is
inspiring. My therapist has labored heroically to ameliorate
my lack of emotional expressiveness, attempting to teach
me a new vocabulary (e.g., mild irritation is “pain™), but I
am a slow learner. An ability to express grandiloquent sen-
timents with a straight face would come in handy now, for
the turmoil of the 1960s taught that efforts to engage in a
reasoned intellectual analysis of the issues are futile when
the mob is chanting “burn, baby, burn” or *“hell, no, we
won’t go.” In the face of Richardson’s flamboyant po-
lemic, I am terrified (note the expression of emotion) that
a dispassionate intellectual response will result in the po-
litically correct dismissal, “He just doesn’t get it.”

I think Richardson (1993) and I share many primary
goals for vocational psychology, but we disagree on the re-
ceptivity of vocational psychology to new models and ap-
proaches and on the strategies that will most effectively
accomplish those goals.

Theoretical Rigidity

Richardson (1993) argued that counseling psychologists
are resistant to new ideas because of status concerns and
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comments to an earlier draft of this article.
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an adherence to logical positivism. This has resulted in a
premature rigidity in career development theory and cre-
ated a gap between the emergence of new advances in de-
velopmental psychology and their incorporation into voca-
tional psychology.

It is well known that it takes years for new theories, ideas,
and points of view to be assimilated. Important developments
that have yet to be incorporated into vocational psychology
theory and research have occurred in many areas, including
social, cognitive, and personality psychology. Chaos theory,
I believe, has great potential for improving counseling psy-
chologists’ understanding of vocational behavior, but inte-
gration of its principles into vocational psychology is cer-
tainly more than a decade away.

Cultural lag is inescapable, impervious to exhortations that
it should be eliminated; but progress is obvious when viewed
from a longer perspective. The nine 20-year retrospectives on
vocational psychology published in the Journal of Vocational
Behavior in 1991 reveal a dynamic field characterized by the
emergence of new theoretical positions, better research, and
more varied and sophisticated interventions. Each author in
that series identified both impressive advances and important
problems needing attention. The most effective way to
shorten the lag Richardson (1993) criticized is to identify
specific advances that merit attention and to suggest appli-
cations of these developments in vocational psychology.
Hackett and Betz’s (1981) work with self-efficacy theory
illustrated this approach. I am optimistic that the openness of
vocational psychology to new models and approaches will be
instrumental in the successful confrontation of the important
problems that face counseling psychologists.

Richardson (1993) argued that vocational psychology is
theoretically rigid, but I believe it is too trendy, losing
interest in theories long before their usefulness has been
exhausted. Little work has been done to investigate Tiede-
man and O’Hara’s (1964) and Harren’s (1979) develop-
mental models of the decision-making process. Super’s
(1963) theory regarding the implementation of the voca-
tional self-concept in career choice has not benefited
from a systematic program of research. The dynamic
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aspects of the Theory of Work Adjustment involving
worker—environment coresponsiveness (Dawis & Lofquist,
1984) have not been investigated. These theories have
been around for 30 to 40 years, and some have stimulated
much research; yet each postulates important relations that
have yet to benefit from empirical scrutiny. Counseling
psychology suffers because important theories are too
quickly forgotten in the rush to the latest trend or the new-
est theory.

A related problem is that most research in vocational
psychology lacks a theoretical justification, and systematic,
theory-based research programs are almost nonexistent.
Counseling psychologists suffer less from a premature ad-
herence to established theories than from a failure to be
guided by and to systematically investigate the available
theories.

Sexism, Racism, and Classism

Richardson (1993) argued that counseling psychologists’
resistance to new ideas results in a continuing focus of career
development theory and research on White, middle-class in-
dividuals. Theories are often criticized for failing to deal with
environmental and demographic variables in a meaningful
way. Theorists are not indifferent to these issues, but most do
not know how to conceptualize the effects of these factors in
a meaningful way. D. Tinsley and Faunce’s (1980) investi-
gation of the enabling, facilitating, and precipitating factors
that influence women’s career development revealed that en-
vironmental and demographic factors constrain vocational
behavior. Unfettered personal agency is not possible for any-
one, not even for White male and middle-class populations.
Their findings provided a basis for distinguishing among the
factors that influence career development, but much of vo-
cational psychologists’ research continues to focus on factors
that have relatively less influence on vocational behavior.
Vocational psychologists need to give more attention to the
effects of enabling conditions on vocational behavior.

There is more research on the work experiences of
working-class individuals than is apparent to many read-
ers. The work experiences of lower economic level,
working-class individuals (e.g., bank tellers, nurses, dock
workers, and steel mill workers) frequently are examined
when researchers investigate such issues as realistic job
previews, work commitment, job commitment, job satis-

faction, intention to change jobs, turnover, willingness to

relocate, stress, and burnout.

Research that examines sex and economic class is often
ignored or given superficial scrutiny. For example, early re-
search on the Theory of Work Adjustment investigated the
possibility of sex differences in the needs that are gratified
by occupations, and much of the research stimulated by this
theory continues to investigate the possibility of there being
sex differences. The evidence has revealed no sex differ-
ences. The Theory of Work Adjustment also stimulated in-
vestigations of hundreds of occupations at all economic lev-

els, including higher level occupations that are female-
dominant (e.g., elementary school teacher and case worker),
mixed-gender occupations, and lower economic level occu-
pations (e.g., beauty operator, general office clerk, service
station attendant, nurse aide, orderly, waiter, waitress, punch
press operator, sewing machine operator, and taxi driver).
Nevertheless, there is a tendency to dismiss general models
that have applicability to both sexes and all economic class
levels as limited in applicability to White, middle-class men.

Richardson (1993) criticized counseling psychology as if
it were the only discipline concerned with vocational be-
havior, which illustrates the fragmentation I noted in an ear-
lier review (H. Tinsley & Heesacker, 1984). Counseling psy-
chologists, sociologists, and industrial organizational, or
management psychologists all contribute to the literature on
vocational behavior, and each group seems to be largely un-
aware of the efforts of the others. Issues involving gender and
race differences have been treated more extensively in the
sociology literature. The influx of women and minority
groups into the labor force has been studied more extensively
in management and sociology journals. Investigations of
how and why people from diverse social locations make life
decisions regarding work (across domains) and family
(across the life cycle) appear most frequently in journals

- devoted to leisure, health (wellness), and community psy-

chology. Scholars from many disciplines are concerned with
the important issues cited by Richardson, and vocational psy-
chologists need to become more broadly conversant with this
multidisciplinary body of research and theory.

Work in People’s Lives

Richardson (1993) criticized counseling psychology’s lim-

~ited focus on work activities “located in the occupational

structure” (p. 427), and she called for an expanded focus on
the role of work “as a basic human function . . . {that] has a
multiplicity of meanings” (p. 427). I believe that the shift to
a focus on work in people’s lives has been under way for 20
years. The place of work in people’s lives is being addressed
in research on topics such as job involvement, career com-
mitment, quality of life, leisure identity, family identity, re-
tirement, and reciprocal work and nonwork relations. For
example, H. Tinsley and Tinsley (1989) argued that work
activities such as homemakers’ should be investigated just
like other kinds of work activities. D. Tinsley and
Schwendener-Holt (1992) noted that work continues to be an
important part of people’s lives during retirement. Retire-
ment involves not the cessation of work but a shifting of the
emphases given to the many kinds of work activities in which
an individual is engaged. I believe that the focus of voca-
tional psychology should not be limited to work per se but
should include the individual’s psychological experiencing
of work. This thesis underlies H. Tinsley and Tinsley’s (1988)
theories and research (H. Tinsley, Hinson, Tinsley, & Holt,
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1993) on the effects of the individual’s phenomenological
experiencing of leisure and work.

Solutions

Richardson (1993) challenged vocational psychologists to
address the problems she identified by adopting the social
constructionist position that knowledge must be judged
within the context of the knower’s phenomenological per-
spective. She argued that the social constructionist stance
requires a “receptivity to diverse methodologies” (p. 429)
and a move toward “newer and more innovative qualitative
approaches” (p. 429). I think the openness she called for
already exists. I have served on the editorial boards of the
leading journals in counseling psychology for more than 15
years, and I have experienced the editors under whom I have
served and the board members with whom I have served to
be receptive to both new theories and innovative research. I
have discerned in them no fear of multiple truths that lead to
“the impossibility of ever knowing anything at all” (p. 429);
I have seen no longing desire for the “comforting, if limited,
bodies of generalizable knowledge” (p. 429). I do not recall
ever reading a review that criticized an article because a
qualitative methodology was used. However, 1 have seen
reviews that criticized the use of qualitative methodology in
a crude and primitive manner, which leads to patently biased
results. Instead of a lack of openness, there is a lack of people
who are skillfully using these methodologies.

I suggest two principles that must be incorporated into a
realistic plan to accomplish the goals Richardson, and I, en-
dorse for vocational psychology. First, scholars, like most
people, do what they know how to do. Efforts to lament the
inadequacies of scholars’ work may lessen their compla-
cency, but, like negative reinforcement, these criticisms often
provide little indication of the desired behavior. Efforts to
explain new theoretical insights and to teach new methods of
investigation are more helpful than are general criticisms that
point out that what researchers are doing is not good enough.

Second, scholars, when allowed some degree of autonomy,
focus on that which is intrinsically interesting to them. Vo-
cational psychology will begin to make significant progress
in investigating issues of relevance to minorities and
working-class individuals when a significant number of per-
sons with intrinsic interests in, and insights into, these issues
have been educated as psychologists. The lack of information
about the career development of women was not remedied
by researchers writing essays about the need to study women.
Instead, the problem was addressed after a large number of
talented women who were intrinsically interested in the ca-
reer development of women entered the discipline. The same
process will lead to the issues of concern to minority and
working-class individuals being addressed. Much as I would
like to, I do not have the insights of scholars such as Cross
(1971), Guthrie (1976), Helms (1992), or Parham (1989).
The only way for the discipline to develop a more complex,
multifaceted understanding of work in people’s lives is for
it to educate a diverse array of counseling psychologists and

to socialize them in the importance of contributing to the
theories and research of the discipline.

In summary, 1 disagree with Richardson’s (1993) views
regarding counseling psychology’s theoretical stagnation
and rigidity. I urge a more multifaceted consideration of the
multiple roles that individuals fulfill and the relations among
experiences they have in those roles. I agree with Richardson
that a simple focus on work as gainful employment is un-
necessarily limiting, and I believe that efforts to develop an
expanded emphasis on work in people’s lives are beginning.
Efforts to publish meritorious research and to develop test-
able theories are more efficacious than are essays urging
counseling psychologists to challenge the status quo. The
challenge to Richardson and others who share her views (and
I, for the most part, include myself) is to develop new theo-
retical models and research approaches and show counseling
psychologists what can be done with them that could not have
been done before.
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Pros and Cons of a New Location: Reply to Savickas (1994)
and Tinsley (1994)

Mary Sue Richardson

The comments by M. L. Savickas and H. E. A. Tinsley in response to my article, “Work in People’s
Lives: A Location for Counseling Psychologists” (M. S. Richardson, 1993), are useful in elabo-
rating the originally proposed ideas and in raising a number of critical issues and concerns. In this
reply, I respond briefly to major points raised by each of these authors. It is hoped that the
comments and reply will contribute to a constructive and productive dialogue regarding the issues

raised.

[ would like to thank Mark Savickas and Howard Tinsley
for their extremely thoughtful and intelligent responses to my
article on work in people’s lives. Their articles are stimu-
lating and enriching contributions to the ideas I formulated,
and I appreciate the opportunity to respond to their comments
and criticisms,

Turning first to Savickas (1994), I believe that his remarks
provide a fuller and more elaborated description of the post-
modern context of my article. Although I am never quite sure
what is meant by the term postmodern, it certainly does en-
compass the flux in, and questioning of, established truths
and ideas that he expresses so eloquently. Although I am less
familiar with the term perspectivity, and would have liked
more discussion of its origins, I find it to be a particularly
valuable addition to the lexicon and helpful in enabling a
better understanding of what I have been calling social con-
structionism and location. It succinctly captures the idea that
each person has a specific perspective when viewing reality
from her or his social location. In contrast to perspective,
location seems somewhat depersonalized. The notion of
perspectivity helps to frame my article as a product of my
social location, which has led me to develop a perspective
that T hope will be useful or persuasive to others, but
which is not being proffered as a singular truth about real-
ity. In a world of multiple realities, there is room for many
perspectives.

Along these same lines, Savickas’s (1994) comments that
he does not think I mean for perspectivity to replace objec-
tivity are accurate. There is room for both multiple realities
and diverse epistemologies. His description of strong versus
weak objectivity is helpful in elucidating a fundamental
premise that is difficult to keep in mind. It seems inevitable
that an argument for a new perspective for vocational psy-
chology is, to some extent, embedded in, and saturated with,
a critique of the field as it currently exists. Savickas reminds
us through his distinction between strong and weak objec-
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tivity that objectivity per se is not the problem (in this case,
objectivity in vocational psychology). The problem is for any
single perspective, including my own, to be privileged
above others.

I also was grateful that Savickas (1994) chose to empha-
size a point I had not elaborated on in my article regarding
the importance of establishing the criterion of usefulness for
claims of truth as a protection against radical relativism in a
world of multiple realities. I did not say much about it in my
article because I am not yet sure what I mean by useful and
what such a criterion might mean among a group of applied
psychologists. I think this is a fascinating topic and one about
which I am hopeful there will be continuing discussion and
dialogue.

Savickas (1994) also was helpful in pointing out yet an-
other reason for preferring the term work to that of career:
Because of the changing nature of the occupational structure,
a long-term or lifetime career, even for members of the edu-
cated middle and upper classes, seems to be a disappearing
phenomenon. Clearly, these and other trends in the occupa-
tional structure deserve close monitoring and attention as
they affect the work people do.

Finally, Savickas (1994) made a number of interesting
comments about the kinds of research that would emanate
from the perspective I articulated. I am intrigued by his ref-
erence to problematized concepts such as the essentialized
self, decontextualized vocational identity, and rational de-
cision making, and I look forward to hearing more on what
he means by referring to these concepts as problematized.

Whereas Savickas (1994) wrote from a perspective largely
similar to mine, Tinsley’s (1994) response clearly differed in
perspective. In responding to Tinsley, I will comment on
these differences rather than on the similarities that exist.
First, his remarks about the necessary and inevitable time lag
in incorporating new ideas into vocational psychology, what
I referred to as resistance to new ideas, clarified for me the
extent to which the nine 20-year retrospectives published in
the Journal of Vocational Behavior that Tinsley referred to
were extremely helpful in my elaboration of the ideas I pre-
sented in my article. I agree with Tinsley that this series of
articles is rich with ideas and comprehensive in scope-and
constitutes a major scholarly contribution to the field. There
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is no doubt in my mind that the comprehensiveness of this
series helped me to see more clearly the current state of mind
in vocational psychology and to articulate a different state of
mind. I appreciate that what looks like resistance from my
perspective looks very different from Tinsley’s position. In
fact, my clinical training tells me that labeling something as
resistant is probably not helpful to persons so labeled, is
certainly not empathic, and may generate more resistance
than anything else. Thinking along these lines leads to the
conclusion that Tinsley’s comments about how to promote
change in vocational psychology, written from within the
traditions of contemporary vocational psychology, may be
more helpful and facilitative to this process than are my com-
ments, written from somewhat outside these traditions. Put
another way, my article may be most persuasive to those who
already share my perspective and may be least helpful or
persuasive to those who do not.

I also somewhat differ from Tinsley (1994) on the impor-
tance of theory. Although we both agree, I think, in our dis-
like for research that lacks a strong and clear justification,
Tinsley prefers to emphasize theoretically grounded re-
search, whereas I am more interested in research that is sol-
idly grounded in a range of possible justifications, including,
but not restricted to, theory. Similar to my as yet limited
understanding of what I mean, or others might mean, by
usefulness, I also am not yet able to fully articulate what [
would consider to be good and substantial groundings for
research. Ideas that come to mind are research efforts that
may lead to the development of theory, research that is
useful to practitioners, and research that.leads to the devel-
opment of new questions rather than to the provision of
answers to old ones. This question of what is an appropri-
ate and substantial basis for research is one that deserves
further attention.

Tinsley (1994) also criticizes me for a tendency to dismiss
available theories and literature too easily and superficially.
This is a valid point. Certainly he points to a number of
theories and to available bodies of literature, such as that on
occupations at diverse socioeconomic levels, that merit more
consideration and attention. Although Tinsley might attribute
this oversight to the wish to be trendy, I think it has more to
do with a temperamental difference. I have a good friend who
is an antiquarian book dealer. Whenever we talk about books,
we easily slip into arguments about what I think is an exciting
new idea and what my friend thinks is an old idea that has
simply been reinvented. These arguments are usuaily instruc-
tive. I learn more about the history of ideas, and my friend
learns more about contemporary thinking. Rather than being
dismissive, those of us interested in research and practice
regarding work in people’s lives may find it more productive
to have similar kinds of arguments about what is of value in
both the old and new perspectives. I hope that the exchanges
in these pages fall into this category of dialogue.

I both agree and disagree with Tinsley (1994) about how
to produce knowledge about working-class and minority
peoples. I agree that it is essential to do a better job in re-
cruiting persons from diverse backgrounds into counseling
psychology training programs. However, I no longer think

that we, meaning White, primarily middle-class counseling
psychologists, can relegate the production of knowledge
about such groups to those who are identified with such
groups. And this, in any case, may not be the most important
point. Racism and classism affects all of our theories and
related research, and all of us in this discipline should have
an intrinsic interest in understanding the ways in which race
and class permeate the scientific enterprise. This is a far
broader and more basic question than are questions concern-
ing diverse groups. The work by Sandra Harding (1992) may
be helpful in advancing this level of analysis in our study and
intervention regarding work in people’s lives.

I also appreciate and agree with Tinsley’s (1994) remarks
about how difficult it is for theorists and researchers to deal
with the social environment in a meaningful way. What is
needed here, I think, is a better analysis of why this is so
difficult, not just for the field of vocational psychology but
for psychology in general. Griscom’s (1992) article on power
and psychology suggested that the problem lies in the du-
alistic thinking embedded in our culture and language that
splits person and society. The solution she has suggested to
develop constructs and concepts that are nondualistic in na-
ture may be an approach that has merit for those involved in
the study of work in people’s lives.

Finally, it is clear that Tinsley (1994) was offended by the
tone of my article, which is, admittedly, emotional. His ref-
erences to stridency, mob chants, and flamboyant polemics
provide evidence to me of his offended reaction. And perhaps
there are ways in which I was being offensive that I need to
think about more carefully. However, as far as emotionality
itself is concerned, I have been much affected by Evelyn Fox
Keller’s (1985) analysis of gender and science. She has
clearly and persuasively documented the extent to which sci-
ence has been objectified and masculinized, with splits be-
tween objectivity and subjectivity, and emotionality and ra-
tionality. According to her analysis, these are false and
nonhelpful dichotomies that do not serve the best interests of
science. I think most clearly about issues when I am emo-
tionally and passionately engaged in them. From George
Howard (1992) I have learned that it is possible to put some
of this first person and more emotional self into writing.
Perhaps this is what the term perspectivity best captures: a
point of view that integrates both the emotional and the ra-
tional, both feelings and cognition. At any rate, [ am grateful
that Tinsley also allowed some of his emotional reaction to
come through in his writing. I hope that it makes for a fuller
and more engaged dialogue.
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